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with Parents, an outreach academy was developed. Analysis of data gathered via a follow-up survey, online
discussion board, and focus group interviews revealed that participants increased their knowledge and
developed skills after participating in the academy. Ninety-five percent of the participants reported being
competent or very competent in facilitating parenting education after the academy as compared to 32% before
the academy.
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Iowa Curriculum Strengthen 
of Parenting Educators 
In response to the growing demand for parenting educators, and the 
need to ensure that educators have basic knowledge and skills rele-
vant to designing, implementing, and evaluating parenting education, 
Partnering with Parents, an outreach academy was developed. Analysis 
of data gathered via a follow-up survey, online discussion board, and 
focus group interviews revealed that participants increased their 
knowledge and developed skills after participating in the academy. 
Ninety-five percent of the participants reported being competent or 
very competent in facilitating parenting education after the academy 
as compared to 32% before the academy. 
Parenting education has 100 
years of rich history in the U.S. 
and has been shaped by diverse 
disciplines such as education, 
public health, medicine, social 
work, and psychology as well as 
by institutions including govern-
ment and non-profit agencies, 
universities, and education and 
professional organizations (Palm, 
1999). Parenting education has 
been defined as programs and 
resources offered to parents and 
caregivers that support them or 
increase their capacity and confi-
dence in raising healthy children 
(DeBord, 2000) and often is · 
delivered in one-to-one and 
group settings, as well as through 
media such as magazines, 
newsletters, and television. 
Some states, such as Min-
nesota, have statewide legislative 
support for parenting education 
programs and licensure is 
required for many positions in 
parenting education. The license 
ensures, through scholarly prepa-
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ration, that all parenting educa-
tors are well-prepared profes-
sionals who are qualified to 
deliver educational programs 
with parents (Parent Education 
Licensure, 2004). Nationally, 
there are no consistent standards 
or requirements for preparing 
parenting educators. Thus, the 
disposition, knowledge, and skill 
of parenting educators varies 
greatly. However, research and 
theory reveal common themes, 
information, and skills that pro-
mote effective parenting, positive 
parent/ child relationships, and 
positive development of children 
(Smith, Cudaback, Goddard, & 
Myers-Walls, 1994). 
University faculty and practi-
tioners in various states including 
Utah, North Carolina, Min-
nesota, and Texas, and Coopera-
tive Extension nationally 
(DeBord et al., 2002), have each 
identified core competencies for 
parenting educators. There is 
great similarity among these sets 
of core competencies such as 
knowledge of life span develop-
ment, parenting from a systems 
perspective, dynamics of family 
relationships, cultural compe-
tence, parenting issues within 
various family types, nurturing 
and guiding children of different 
ages/stages, adult learning, group 
process, and evaluating parenting 
education resources and out-
comes. 
PARTNERING WITH 
PARENTS-AN OUTREACH 
ACADEMY 
In response to the growing 
demand for parenting educators 
in Iowa, and the need to ensure 
that educators have basic knowl-
edge and skills relevant to 
designing, implementing, and 
evaluating parenting education, 
Iowa State University Extension 
Service developed Partnering 
with Parents, an outreach acad-
emy in 2002. The academy con-
sists of 11 modules that are 
delivered in 50 hours of face-to-
face learning and 20 hours of 
online learning using WebCT, a 
courseware program. The acad-
emy is held in various locations 
across the state during a 5- to 6-
month period. Participants come 
ns:Core Competencies 
! 
Kimberly Greder, PhD, 
CFCS, CFLE 
Assistant Professor 
Human Development & Family 
Studies 
Family Life Extension State 
Specialist 
Iowa State University 
together every 2 to 3 weeks for a total of 10 days of face-to-face 
learning. Before and after each face-to-face module, participants 
complete readings and participate in an online discussion board 
and activities to apply what they have learned to their work 
with families. Beginning June, 2004, Partnering with Parents 
was offered completely online to reach additional participants. 
Since September of 2002, more than 50 parenting educators 
participated in Partnering with Parents. Fifteen participants 
earned university course credit and several participants earned a 
parenting education certificate of completion. (Participant 
demographic information is listed in Table 1.) 
Operation of the Academy 
A State Family Life Extension Specialist who is a faculty mem-
ber in the Department of Human Development & Family Stud-
ies at the university oversees the continued development, 
implementation, and assessment of the academy. Extension 
Regional Specialists provide leadership locally for promoting, 
organizing, and co-facilitating the academy with local commu-
nity partners and campus faculty. Parents serve on panels to 
share their experiences and expertise. Parents, facilitators, and 
participants serve as co-participants throughout the academy. 
Participants pay a registration fee and tuition if they desire 
course credit. 
Partnering with Parents incorporates a basic assumption of 
family and consumer sciences (FCS)-parenting is within a 
family and community system and is ecological in nature. Thus, 
parenting is influenced at the individual, family, community, 
and societal levels. Throughout the academy, participants exam-
ine their values, beliefs, priorities, and biases regarding parent-
ing, as well as their preferences for learning and teaching. They 
also learn that who they are influences their interactions with 
parents and the learning that takes place. Understanding par-
enting and family theories and their application to parenting 
education is a core feature of the academy. Vincenti and Smith 
(2004, p. 63) stated "Theory commits one to ways of viewing 
realities and methods of inquiry, which can clarify the focus of 
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Table I. Characteristics of Participants (September, 2002-January, 2003) 
CHARACTERISTIC NUMBER 
AGE RANGE: 20 YRS- 60 YRS 
Ethnicity (n = 33) African American (n = 1) 
Caucasian (n = 27) 
Native American (n = 1) 
Hispanic (n = 1) 
Other (n = 2) 
Highest education level (n = 30) High school diploma (10) 
Associate degree (n = 3) 
Bachelors degree (n = 11) 
Graduate degree (n = 4) 
Other (n = 2) 
Family structure (n = 30) Married with children (n = 16) 
Single parent (n = 7) 
Blended family (n = 4) 
Other (n = 3) 
Parent (n = 33) Yes (n = 29) 
No (n = 4) 
Professional background (multiple responses) Early childhood education (n = 12) 
Social work (n = 8) 
Sociology (n = 5) 
Nutrition (n = 4) 
Adult education (n = 4) 
Psychology (n = 4) 
Nursing (n = 3) 
Public health (n = 2) 
Family and consumer sciences (n = 1) 
Years as a parenting educator (n = 30) Less than 1 year (n = 3) 
1-5 years (n = 16) 
6-10 years (n = 6) 
16 or more years (n = 3) 
Not applicable (n = 2) 
Personal challenges experienced (multiple responses) 
(six or more responses) Poverty (n = 13) 
Divorce (n = 13) 
Single parenting (n = 12) 
Teenage parenting (n = 9) 
Child with a special need (n = 9) 
Remarriage (n = 6) 
Substance abuse (n = 6) 
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PERCENT% 
3 
82 
3 
3 
6 
33 
10 
37 
13 
7 
53 
23 
13 
10 
88 
12 
10 
53 
20 
10 
7 
the work." In Partnering with Parents, participants 
identify the theoretical underpinnings of parent-
ing education resources and the curricula they 
use, and then critically reflect on the "goodness of 
fit" of the resources with their own values, biases, 
beliefs about parenting, and their preferred style 
of facilitating parenting education (e.g., collabora-
tor, facilitator, expert) (Fonseca & Myers-Wall, 
1999). The first two modules are described below; 
the sidebar (seep. 18) provides a description of all 
the modules in the academy. 
During module 1, The Journey a/Parenting 
Education, participants are asked to define a good 
parent and identify how people learn to become 
good parents. Through reviewing historical societal 
events, public policies, and the work of renowned 
theorists over the past century, and how partici-
pants themselves learned about parenting and 
were parented, participants critically reflect on 
parenting roles today. Participants begin to 
develop a personal philosophy of parenting edu-
cation and further shape their philosophy 
throughout the academy. 
During module 2, Cultural Perspectives on Par-
enting, participants explore how their own culture 
influences their values, attitudes, expectations, 
and parenting practices. Parents of various cul-
tural backgrounds share parenting practices 
within their culture, the strengths and challenges 
faced, and how service providers can best be sup-
portive. 
Development of the Academy 
As the framework for Partnering with Parents was 
developed, input pertaining to its content and 
process was sought from five human development 
and family studies faculty, six cooperative exten-
sion FCS field staff, and several parenting educa-
tors who work in private, non-profit, and other 
public agencies. One campus-based and four 
regionally based family extension specialists com-
prised the planning team. They reviewed the 
National Extension Parent Education Model 
(NEPEM) (Smith et al., 1994) and the National 
Extension Parenting Educators' Framework 
(NEPEF) (DeBord et al., 2002) for their applica-
bility to the goals of the academy. NEPEM sets 
forth six content practices: Care for Self, Under-
stand, Guide, Nurture, Motivate, and Advocate. 
These are important for parents to embrace and 
are taught by parenting educators (Smith et al., 
1994). NEPEF outlines six process practices for 
parenting educators: Grow, Frame, Develop, 
Embrace, Educate, and Build (DeBord et al., 
2002). The complete Partnering with Parents cur-
riculum was then peer reviewed by seven exten-
sion specialists and faculty in different states. 
METHODOLOGY 
Program evaluation research methodology was 
used to examine the impact of this curriculum on 
parenting educator learning outcomes and to 
determine appropriate pedagogical approaches to 
enhance learning in the field of parenting educa-
tion. To achieve this, both formative and summa-
tive evaluation approaches were used. Formative 
evaluation provides information to program staff 
and administrators that will help them to improve 
a program. Examples of formative evaluation 
include: expert review of the program content, a 
pilot test of the program, or data from program 
participants and program staff regarding the 
process used to implement the program, the per-
ceived goals of the program, and whether the 
goals are being achieved. 
Summative evaluation provides program 
administrators and potential consumers with judg-
ments about the merit or worth of a program in 
relation to identified criteria. Summative evalua-
tion provides information useful in deciding a 
program's continuation, termination, expansion, 
or adoption (Worthen, Sanders, & Fitzpatrick, 
1997). 
All the conditions defined by the Iowa State 
University Human Subjects Research Office were 
met. 
A variety of strategies were used to collect eval-
uation data. All learners who participated in the 
academy between September, 2002 and January, 
2003 (n = 37) were asked to complete a self-
assessment in which they responded to 44 state-
ments related to parenting education core 
competencies at the beginning and upon comple-
tion of the academy. Participants rated themselves 
on a scale of 1 to 5 ( 1 = strongly disagree; 5 = 
strongly agree) regarding their perceived knowledge 
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and skill for each statement. Participants were 
asked to compare their responses to the assess-
ments and identify and explain changes that did 
or did not occur. 
FINDINGS 
There was not a significant difference between 
participants' responses (n = 25; 68% response 
rate) to the pre- and post-self-assessments (t = 
-1.345, p < .05). However, responses (n = 30; 
81% response rate) on a survey distributed to par-
ticipants upon completion of the academy and in-
depth interviews with participants revealed that 
participants "rated" themselves higher in their 
knowledge and skills related to parenting educa-
tion at the beginning of the academy than at the 
end of the academy. Participants stated that as 
they went through the academy they realized they 
did not have the level of knowledge or skills they 
thought they had at the beginning of the series. 
This is consistent with Rockwell & Kohn's (1989) 
findings when they studied the post-pre method 
of evaluation, which includes a retrospective 
pretest after an educational intervention as a 
means of minimizing a response-shift bias. As a 
result, the self-assessment was modified to a post-
pre version and participants complete it only at 
the end of the academy. For each competency, 
participants are now asked to respond to the 
statement as they currently rate their knowledge 
and skill, and then to respond to the statement as 
to how they would have rated their knowledge 
and skill before they participated in the academy. 
Analysis of the various types of data gathered 
from online discussion board postings, pre- and 
post module assignments, follow-up surveys, and 
in-depth interviews revealed participants 
increased their knowledge and developed skills, 
found practical activities to incorporate into their 
parenting education activities, and believed they 
had invested their time and money well. The mod-
ules that were reported as being most helpful 
were: Cultural Perspectives on Parentingy Parenting 
with Special Challenges, and Exploring Child-rear-
ing Strategies and Assessing Parenting Education 
Resources. Ninety-four percent (n = 31) of the 
participants reported that they would recommend 
Partnering with Parents to other parenting educa-
tors. The following is a comment from one of the 
participants: 
Although I provide services to families, I have 
never been exposed to parenting education as a 
field. It makes me more empowered to serve 
families/address family issues. 
I learned more about parenting education in 
Partnering with Parents than I have learned 
in my 20 years as a parent educator. 
I am a pastor and families often come to me 
with problems completely unrelated to the 
church or their religious lives. This program 
was so comprehensive I feel much better pre-
pared to respond to the full range of challenges 
families /ace today. Through both the program 
content and the networking that occurred 
among participants I feel I have a much better 
handle on the services that are available to 
families and how to best access them. 
I have referred back to the in/ormation regard-
ing not projecting our values on other cul-
tures-more awareness. I have used the 
NEPEM model during home visits. 
When asked 5 months following the academy, 
"How competent did you feel as a parenting edu-
cator before and after Partnering with Parents?" 
95% of the participants (n = 27; 73% response 
rate) reported feeling competent or very compe-
tent after the academy as compared to 32% 
before the academy. Major themes related to par-
ticipant learning outcomes identified from the var-
ious data sources can be found in Table 2. Data 
revealed that many participants were not used to 
completing assignments before and after trainings, 
had limited access to the Internet, and were not 
confident in their computer skills. Information 
and support from the local co-facilitators were 
critical to helping participants learn how to use 
WebCT. About half (47%) of the participants 
reported that WebCT was difficult to use. On 
average, participants reported spending 2.75 
hours completing the online activities associated 
with each module. Participants reported wanting 
an opportunity to learn how to use WebCT dur-
ing the face-to-face portion of the academy. 
Formative evaluation data revealed that strong 
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Table 2. Major Themes of Learner Outcomes from Partnering with Parents 
Data gathered from online discussion board postings, learner assignments, surveys, and in-depth 
interviews indicated that learners: 
• Gained new knowledge (e.g., parent and child development; role of culture; parenting theories; meas-
uring program outcomes) 
• Developed new skills (e.g., applying family-centered practices; facilitating small group learning; evalu-
ating resources; online learning) 
• Increased confidence in facilitating parenting education 
• Experienced a paradigm shift in how they think about parenting education (more aware of their per-
sonal biases, values, assumptions) 
• Tried new activities/strategies in their work with families 
• Accessed new resources (e.g., via Cooperative Extension and the Internet) 
local cooperative extension and local agency sup-
port nurtured the success of Partnering with Par-
ents. Extension educators recruited potential 
participants directly via phone and office visits. 
Investment in developing a marketing plan and 
options for covering participant fees (e.g., grants, 
employer contributions, personal funds) assisted 
with recruitment. As a result of the academy, 
cooperative extension in Iowa is viewed as a 
leader in training parenting educators. Extension 
educators increased their confidence, knowledge, 
and skills related to providing quality, in-depth 
education with parents and parenting educators. 
Suggestions from participants and co-facilita-
tors have been incorporated into subsequent 
Partnering with Parents academies. Almost all par-
ticipants worked full-time and believed the pro-
gram would be more manageable if the modules 
were held every 2 to 4 weeks and the number of 
assignments was reduced. Formative and summa-
tive evaluation will continue to be collected to fur-
ther improve the academy, to best meet 
participants' needs, and to share outcomes with 
potential participants, funders, program adminis-
trators, and staff. 
DISCUSSION 
Parenting is a fundamental role in society that does 
not end when a child becomes an adult. The 
investment made in helping parents develop the 
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knowledge and skills to parent their children effec-
tively in today's complex environment will affect 
the well-being of children throughout their lives. 
Parenting, from an FCS perspective, addresses the 
needs of the whole person within the context of 
family, community, and society-from feeding and 
As a result of the academy, 
cooperative extension in Iowa is 
viewed as a leader in training 
parenting educators. 
adequate nutrition, physical safety, nurturing a 
child's mind and soul, to helping youth learn to 
manage money and develop responsibility. It 
focuses on practical, recurring problems and con-
cerns of the family, an element of critical science 
(Brown & Paolucci, 1979). Partnering with Parents 
applies critical science to parenting education by 
engaging participants in the process of critically 
reflecting upon their assumptions, beliefs, values, 
priorities, and goals regarding parenting. Partici-
pants examine theories and application to parent-
ing strategies, curricula, and other parenting 
resources. They also further reflect upon and make 
decisions as to which theories, strategies, and 
resources are best aligned with their personal val-
ues, beliefs, and assumptions about parenting, and 
the beliefs and values of the various families who 
participate in their parenting education programs. 
CONCLUSION 
Partnering with Parents has promoted the growth 
and development of parenting education as a pro-
fession in Iowa and has strengthened practitioners' 
abilities to think critically about the field of par-
enting education and their roles as educators. 
Face-to-face and online delivery of Partnering with 
Parents provides a cost-effective and convenient 
way for parenting educators to grow personally 
and professionally, ultimately leading to improved 
services for children, parents, and families. 
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Join tlie J\.J\.fCS £eoacy Society! 
However large or small your financial 
accumulation, careful Estate Planning can ensure 
that your life's rewards are shared with the people 
and causes you love. Without planning, the assets 
you have worked for may not be distributed as. 
you wish.. . . 
A Will Bequest is simple and lasting, protects 
your wishes, and may offer federal and state estate 
tax savings. All wills should be updated every· 
.3+years. 
. You maygive through various gift options, such 
as Oi:ft Annuities, Deferred Gift Annuities, and · 
Charitable Remainder Trusts. 
For more information, brochures, or a sample 
codicil, please calll-800-424-8080. 
1VJien you Incfut.Ce J2l.J\.fCS in your 'Wttr 
Please let us know by calling l-800~424-8080 · 
or emailing lwilson@aafcs.org. This allows us 
to express our appreciation for your support by 
welcoming you to the AAFCS Legacy Society~_' 
As a member, you will lead the way for others, L · 
as you have all along,·in keeping the futureb~t 
for the FCS profession and those you serve. 
"Joining the Legacy Society is my 
way of 'Paying Forward' to 
AAFCS. It tells others that I have 
an unconditional faith in the foture 
of family and consumer sciences, 
which will indeed be alive and well 
but still need our support for our 
Joyce B. Miles, crcs preferred foture. " 
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